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How am I going to teach my 
students to be conf ident 
readers and writers?

Figure 17			Gradual	release	of	
responsibility	by	the	teacher	
leading	to	learner’s	control	and	
independence.

We see this model brought to life in our literacy classrooms as 
students engage in daily modelled, shared, guided and independent 
teaching and learning activities, both within their daily balanced 
literacy sessions and throughout the day. First Steps (2005) and 
Wild (in Ewing, 2006) describe how teachers can support students 
towards independence as readers and writers using modelled, 
shared, guided and independent reading opportunities. 

Modelled reading and writing

During modelled reading and writing sessions teachers demonstrate 
reading and writing behaviours for their students. They tell 
students explicitly what they’re doing and why they’re doing it. 
(Refer to Figure 18, which shows a text that a teacher has modelled 
for her class.) Modelling enables the teacher to specifically highlight 
a reading or writing strategy for students, while they watch and 
listen. Students may watch as their teacher refers back to a text to 
re-read and self-question, as they assess their learning together. 
Modelled sessions typically occur before students use the new 
information independently.

Our understanding of how children learn 
influences our teaching. The Gradual 
Release of Responsibility model presented 
by Pearson and Gallagher (1983) and 
described in First Steps (2004) best describes 
how students move towards independence 
as learners. Figure 17 shows that teachers 
take most of the responsibility at the 
beginning of any learning, but that 
over time the learners’ control and 
independence increases. This gradual 
release of responsibility and control by 
teachers supports learners as they learn.
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Shared reading and writing

During shared reading and writing sessions, teachers 
work collaboratively with their students to read 
or write an enlarged text together. During shared 
reading, teachers invite their students to join them 
in using specific reading strategies, to gain meaning 
from the text. During shared writing, students and 
teachers discuss the act of writing, as they jointly 
construct texts, which would be beyond students’ 
independent writing levels. 

Enlarged texts can be commercially produced Big 
Books (Figures 19 and 20), e-texts on the interactive 
whiteboard (Figure 21), student-made books on A3 
art paper, samples of students’ work that has been 
published on the computer, or jointly constructed 
texts on butcher’s paper. (See Figure 22.)

Figure 18			A	Year	1	class	observed	their	teacher	as	she	
created	these	texts	during	modelled	writing	sessions.	The	
teacher	demonstrated	how	summarising	and	determining	
importance	helped	the	text	to	fulfil	its	purpose.	

Figure 19   While	reading	or	writing	enlarged	texts,	teachers	may	use	or	refer	to	other	resources	that	are	kept	close	by.	
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Figure 20
A	big	book	on	
display	along	
with	other	
resources.

Figure 21			
Electronic	
whiteboards	
dramatically	
expand	the	type	
and	number	of	
enlarged	texts	
that	are	available	
for	use	during	
shared	reading.	
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Enlarged texts can be read and created while discussing literature 
(see Figure 23), during whole class interactive writing sessions, 
while focusing on improving sentences using specific grammatical 
conventions (Figure 24), by creating more interesting and 
information-packed ‘super sentences’, and focusing on vocabulary 
development.

Figure 23				
An	example	of	
a	jointly	created	
enlarged	text.

Figure 22			Jointly	
constructed,	enlarged	
texts	demonstrate	the	
thinking	and	planning	
that	is	part	of	the	
writing	process.	
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Class discussions during shared reading can lead to a jointly 
constructed vocabulary list during a shared writing session. 
(See Figure 25.) Appropriate use of vocabulary, tense and 
spelling are addressed when constructing the list. Students 
then refer to it when writing independently. 

Brainstorms, ‘think-alouds’ and a matrix for successful oral 
presentations can be recorded, displayed and re-visited 
during shared reading and writing sessions. (See Figures 26 
and 27.)

Figure 25			An	example	of	a	jointly	
constructed	alternate	vocabulary	list.

Figure 26			This	jointly	constructed	
table	became	the	students’	
writing	template	and	was	referred	
to	by	students	as	they	wrote	
independently.

Figure 24   The	simple	sentence	at	the	top	of	this	page	was	turned	
into	a	‘super	sentence’	during	a	Year	1	shared	writing	session,	when	
adverbs	and	adjectives	were	added.

Figure 27			Shared	reading	of	
this	oral	presentation	assessment	
matrix	enabled	students	to	clarify	
expectations	and	set	achievable	
goals.
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Guided reading 
and writing

Guided reading allows the 
teacher to offer specific 
scaffolding and support to 
small groups of students of 
similar reading ability, as they 
begin to use particular reading 
strategies for themselves. 
Students each have their own 
copy of the text, which they 
read silently (Figure 28). Small 
groups of students gather 
around a table or on the 
floor, with their teacher for 
guided reading. The teacher 
guides their reading and the 
discussions around the text. 

Teachers prepare for guided 
reading by levelling texts and 
‘matching’ students with texts 
at their instructional level. 
These texts can be stored in 
various ways in classrooms for 
easy access by teachers and 
students. (See Figures 29 and 
30.)

Guided writing offers teachers 
an opportunity to develop 
students’ independence as 
writers and sees students 
of similar abilities grouped 
together to address specific 
writing needs. Guided writing 
offers students an opportunity 
to practise using specific 
writing strategies individually, 
while receiving scaffolding, 
guidance and feedback from 
the teacher. The teacher and 
a small group of students 
typically gather together to 
discuss a particular writing 
strategy, before each student 
works on their own piece of 
writing.

Figure 28			When	a	group	of	Year	1	students	sits	around	this	‘guided	reading’	
tablecloth,	the	rest	of	the	class	knows	not	to	interrupt.

Figure 29			Guided	reading	texts	can	be	stored	in	various	ways	in	the	
classroom.
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Independent reading and writing

Students need time to read independently each day. There may be 
designated times for daily Uninterrupted Sustained Silent Reading 
(USSR) or Drop Everything And Read (DEAR). These times enable 
students to practise integrating the cueing systems and to use 
reading strategies in context. They gain meaning from a range of 
texts that are at their independent reading levels. 

Daily independent writing times are of equal importance. Students 
can keep daily journals, create emails or add to class blogs. They can 
write for a range of audiences and purposes and use a range of stimuli 
such as pictures, props, equipment and their own experiences. 

Teachers can use this time to read or write independently too, 
to model appropriate reading and writing behaviours and to 
demonstrate engagement with a variety of texts.

Alternatively, teachers may use this time to hold guided reading 
and writing sessions or to convene individual or small-group 
conferences. Additionally, teachers may take this opportunity 
to gather individual assessment information using, for example, 
‘running records’.

Figure 30   A	well-organised	set	
of	guided	reading	and	writing	
resources.
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Independent reading and writing 
also occurs when students engage 
in a range of literacy-rich activities. 
These activities may also require 
students to work cooperatively, in 
pairs or small groups, while also 
developing their speaking, listening 
and viewing. These literacy-rich 
activity times can be organised 
in a number of ways. (See Figures 
31 and 32.) Students could rotate 
through a number of literacy tasks 
each day or over the week. They 
may follow an individual literacy-
contract where they complete 
specific tasks. They may work with 
support staff, parents or students 
from ‘buddy classes’. These reading 
and writing activities may involve 
literacy tasks that integrate with 
other subject areas. 

Figure 32			Individual	book	boxes,	complete	with	
instructions,	remind	students	of	their	tasks.	

Classroom print supports and prompts students as 
they work independently. Figures 33 to 35 show 
examples of classroom print that support students 
as they read and write.

Figure 33			If	students	become	stuck	on	a	word	
while	reading,	the	five	suggestions	displayed	on	this	
handprint	may	help.	

Figure 31			Task	boards	with	removable	Velcro	labels	organise	students	as	
they	work	independently	or	in	small	groups.	
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Figure 34			This	editing	checklist	reminds	students	of	
questions	they	should	consider,	when	their	writing	is	near	
completion.

The charts shown in Figure 
36 help students focus on 
the reading activity while 
they are part of a ‘Literature 
Circle’. These circles are 
small, temporary discussion 
groups who have chosen to 
read the same poem, story, 
article or book. Each student 
in the group is given a role 
to assist their discussion. 
The roles include: Passage 
Picker, Connector, Discussion 
Director, Artful Artist and Word 
Wizard. Groups meet and 
follow a predictable structure 
to discuss the reading, in the 
light of their role descriptions. 
Refer to Day (2003).

Figure 36			Roles	within	a	literature	
circle	displayed	on	a	classroom	wall.

Figure 35			Summaries	of	class	discussions	guide	students	
as	they	create	texts	for	specific	purposes,	such	as	blogs.	
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Examples of students’ own writing can 
be displayed and used as resources for 
reading (see Figures 37 to 41). 

Students often engage in rich talking and 
listening as they re-read class-made texts 
together.

Figures 37 and 38			Students’	super	sentences	
are	proudly	displayed	and	frequently	referred	to	
and	re-read.	

Figure 39			Two	samples	
of	students’	class-made	
texts.
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Figure 40			Examples	
of	successful	sentences	
and	story	beginnings	are	
highly	motivating.

All this has to happen in language-rich 
classrooms that are full of purposeful 
talking and listening. Vocabulary related to 
specific topics needs to be introduced and 
a context for learning has to be created. 
Integrated units of work offer students 
a chance to build knowledge of specific 
topics and at the same time deepen their 
literacy understandings. Texts need to 
be made available in the students’ first 
languages, as well as in English, to show 
that the language of their home is valued. 
These texts may be gathered from various 
sources, e.g. school and local libraries 
as well as from the students themselves. 
Family members can be invited to share 
these stories with students on a regular 
basis or at times of celebration. Messages 
in languages other than English can be 
displayed around the school. Technologies 
such as interactive whiteboards, the 
Internet, iPods and digital cameras could 
be used to offer teachers and students 
possibilities for exciting and enticing 

Figure 41			This	class	
teddy	and	its	book	
travels	home	with	a	
different	student	each	
night.	Information	and	
photos	of	his	adventures	
are	compiled	by	students	
and	their	families	and	
added	to	the	‘Take-Home	
Teddy’s	adventures’	
scrapbook.	


